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Foreword

- The Educatiocnal Resources Information Center (ERIC) is a
national information systern developed by the U.S. Office of Educa-
tion and now sponsored by the National Institute of Education

. (NIE). It provides ready access to descriptions of exemplary pro-
grams, research and develecpment efforts, and related information
useful in developing more effective educational programs.

Through its network of specialized centers or clearinghouses, each
of which is responsible for a particular educational area, ERIC
acquires, evaluates, abstracts, and indexes current significant in-
formation and lists that itiformation in its reference publications. -

. The ERIC system has already inade available—through the ERIC

" Document Reproducticn Service—much informative data, includ-
ing all federally funded research reports since 1956. However, if the
findings of specific educational research are to be intelligible to

 teachers and applicable to teaching, considerable bodies of data
must be reevaluated, focused, translated, and molded into an

-essenuall) different context. Rather than resting at the point of
making reséarch reports readily accessible, NIE :has directed the
‘separate -ERIC cleannghouscs to' commission from recogmzed
authorities information analysis papers in specific areas.

In addition, as with. all federal educational information effor(s

- ERIC has as one of its primary goals bridging the gap between
educaiional theory and actual classroom practices. One method of,,

\achlcvmg that goal’xs the development by the ERIC Cleannghouse '
‘on Reading and Cé)mmumcauon Skills (ERIC/RCS) of a series of
sharply focused- bookle[s based on concrete educational needs: Each

- booklet provndes ‘teachers with the best educational theory and/or
research on'a limited topic. It also presents descriptions of classroom ‘
activities which are related to the described theory and assists the
teacher in pumng this theory irito practice. . h

This idea is not unique. Several educational ]ournalb and mony
commercial textbooks provide teachers with s'milar aids. The
ERIC/RCS booklets are unusual in their sharp focus on an

6
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educational need and their blend of. sound academic theory with
tested classroom practices. And they have been developed because of
the increasing requests from teachers to provide this kind of service.
Tevics for these booklets are recommended by the ERIC RCS -
National Advisory Commitee. Suggestions for opics o b con-
sidered by the Commitee should be directed to the Clearinghouse.

Bernard O’ Donnell
Director. ERIC RCS
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Th_e'dry‘

Students in secondary school programs have learned the gram-
matical feaiures of their native language, but they are struggling to
master appropriate and effective communication for everyday situa-
tions. A major task of secondary school educators is to assist
adolescents in their struggle to communicaie effectively with others.

Just what is communicative competence? Consider the example of
a s¢venteen-vear-old boy who waits until his dad has finished dinner
and is rélaxing with the newspaper before asking permission to use
the family car. How about the twelve-year-old girl who just happens
to mention, when her grandmotber visits, that she needs a new tee
shirt. O1 consider the fourteen vear old who pleads with his parents
for permission to earn money babysitting—he is prepared to cite
names of friends who babysit and names of families who are

~interested in his services. These adolescents have learned something’
“.~about language use that has litle to do with sounds and gramanar.

They have mastered strategies for using verbal and, nonverbal
language to deai with important, everyday communication situ-
tions. - : ’ y
You might be tempted to conclude that learning to communicate
effectively is simply learning how to control others and getting them
to do things for vou. The conuolling function is one imporwant
aspect of commumication competence, but ghere are also other
important communication functions a person needs to know about.
For instance, a competent adult in this society can ordinagily give
others information: *"The key is behind the shutter immediately to
the right of the doorway.” A competentadultcan express feelings and
empathize with feelings of others: ““Tellme how you feel about losing
that job?"" You may- note that that last question also asked for
“information. The poins is that there is a wide variety of communica-
tion acts and routines which children learn on their way to becoming

adults, and these conununication acts can be used in rather complex

" combinations as teenagers develop communicative skills.
" There is danger in the belief that the adolescent doesn’t need to
*learn more about language. While the twelve vear old may have a

.\8 |
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2 COMMUNICATION COMPETENCIES

well-developed. tanguage system. there is still much 1o be learned
about wavs in which that language svstem is 10 be used in evervday

situations. Helping teenagers learn about these uses of language. (ry. .

them out, and see what “o*]\s in evervdav hife, 1s_the aim of this
boo]\let N

The Competent Adolescent

Before we outhine the impor tant communication (dp‘lblhll(‘s of the
adoleseent. we would like to present what researchers believe w be the
funcuonal characteristics of the conipetent teenager. grades seven
through wwelve. A set of walents of the competent adolescent was
compiled by reviewing key studies assessing children’s communica-

tion ‘cognitive development (Allen and Brown, 1976). The following

list of capabilities was drawn from this review, as w el as from the
research of Burton White (1975), and represents a summary of
funcuonal characteristics of children and ddol(-S((-nls The compe-
tent adolescent:

l. Gains and maintains the auénuon of others in socially
acceptable wavs, -

2. Uses others as resources when a task is difficult.

3. Expresses both.affection and hostlity to others,

1. Assumes control in peer-related activities or follows the tead of
others (for example, gives suggestions and follows sugges-
tions). -

5. Expresses both.affection and h()sulm to others.

6. Competes with peers—exhibits mt(-x[xxsmml (ompctilion

7. Praisesoneself aud or shows prideinone’s a((omphshxm nts.

8. Gives evidence of opinion to support a claim.

9. Presents a variety of arguments to support i plan of action.
10. Takes into account anothier person’s pomnt of view in mlkmq
with that person, especially if asked to do so.
11. Presents and understands information in messages re l‘u(-d o
. objects and processes not immediately, visible. ’
12. Reads efféctively the feedback of oth(rs and one's messages:
supplies relevant feedback 1o others when they communicate.

13. Evaluates the messages of others critically and makes appmv

priate comments regarding such evahluations.

1. Takes the role of another person effecuvely withomnt b(mL,
pushed to do so.

15. (.onstm(ts contrary-to-fact pmpmmons

16. Presents a conceptualizition of one's ms n thought, as well a
-the thoughts of others.

17. Gives, as well as understands. u)mpl(\ 1('f('u-nu 1l messages:
adapts refetential messages to the needs of others.

-
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THEORY 3

Next. we moved 1o a bodv of knowledge dealing with the linguage
functions associated with these functional characteristics. Writings
in the philosophy of lunguage gave us the pragmatic language
t00ls—'speech acts” or “communication acts”—necessary for the
study of communicative competenice in adolescents.

Communication Acts

A number of theorists have described the "speech act” as the
pivotal unit of lunguage in dav-to-day communication. Children
learn speech acts as they learn to communicate. Searle (1969) was first
to note that common. recurring routines, such as “making state-
ments,” “giving commands.” “asking questions.” “arguing,” and
“insulting."” are the basic units of human interaction, The speechact
approach examines human purposes as they occur naturally when
people talk to cach other. The more encompassing term, “‘communti-
cation act.” his been selected 1o show that our concern is with body
Linguage and voice. as wellas with spoken and written words (specch
acts). Just as @ person cairefuse to run an errand for someone by
saving, I'm so busy now."” that person can refuse by shaking his
head or by wrinkling her brow.

“Communication acts” have been chosen as the orginizing
principle for speech communication instruction on the strength of
the belief that such acts are the overriding dimension of communi-
cation. Given the complex language code of theadolescent, there are
possibilities for intricacely designed ‘messages. The teenager ap-
proaches conversations with expectations of what to say, based on
experience in dealing with many ideas. people. places, and times. For
effective communiciation to occur. adolescents must understand the
expectations that surround conversations.

Communication educators are interested in helping adolescents

learn and recognize the shared expectations of participants. and then

_practice the speaking and lstening skills that work best for them-

selves and others. To clarify the goal of such instruction, it would
seem’ necessary to hise atl of the communication acts an adolescent
needs to have competence in performing successfully, Thatgetstobe

difficult, because. as one might guess. there would be hiterally

thousands of communication acts performed by any one person. The
list would be cumbersome and would take up more space than this
booklet altows. And. neither children nor teachers (()uld get a
conceptual grip on such an enormous list.

Fortunately, the goal needn't be so complex. A number of theorists
(Wells, 1973, for example) have sorted communication acts into
broad categories of acts—sets of communication acts which are
basically similar to cach other in overall communicative purpose.

N
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4 COMMUNICATION COMPETENCIES

The term “communication functions™ is wsed to refer o these
categories of communication purposes Gactsi. Thereare basically five
communication functions. which will be explained in detail shortly.
First. however. let's try to get an idea of the w2y communication
functuons work.

Suppose you are ry ing to sell me vour “vatch. You might ty vanous
communication acts to get me to buy the watch, Each of these
communication acts (for exiunple. “hazd sell.”™ “offer to burter.”
“offer of a bargain,” “appeal that vou're shortof cash™ functions, in
vour eves. to control my behavior or to getme todoas you svish. Even
though vou mav have tried several different acts. 1ll had the conuol
fundtion in common. On the other hand, lets assume that vou want
to sell me that watch again. and I want to buy it. but Fam shortof cash
too. so I'd like 1o pav a low price for vour watc b Trespond to vour

“controlling message with my own mmmllmg responseifor example,

“rejection of vour price with ;umh( ation.” myv plea trat Prnalso
short of cash.” “otfer to pav i time pnuunts ). Al communication
tunctons involve both sending iand receiving in conversations—a
person botlr initiates and responds acconding to basic communicar-
ucn functions.

The tive communication funciicns are as follows:

1. ('nnhui{ing These ate conununication acts in which the
participants’ deminant function is to control behavior: for example.
commanding. offering. suggesting. permitting. threatening. warn-
ing. prohibiting. contractiing, refusing, bargaining. rejeaing, ac-
knm\'lc:dging. justifving. persuading. and arguing.

2. Feeling. These are commutication acts which CRpIEess and
uxp«md to feelings and .uulud( s, such as, exclaiming, expressing a

state or an attitnde, wunting. conuniserating. tale-telling. blinning,
dis;lgl’('('ing and rejecting.

Infurmmq I'hese are communication acts in which the par-

_llup.mts function is to -offer-or seek information: for :\.nnpl('-

stating information. questioning. answering. justfving. maming.
pointing out an object. demonsrating, explaining. and acknowl-
('dging. n
Ritualizing. These are communication acts which serve prie
m; ml\ to maintain social retationships and to - fi ilitate sucial
interaction. such as, greeting, taking leave, panuapitng in verbal
games (pat-a- -cake), reciting, tking mmns moconversalions, par-
uupdtmg in culturally d[)[)l()[)ll.l[(' speech modes (for example,
teasing. shocking. punning. pr nmg pl‘nmg the dasens) and
demonstrating culturally appropriate amenities. .

L . 11
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THEORY 3

- Amagiming. These are communication acts which st the
p.:m( 1pants in imaginay siteatons and indude areative behaviors
such as 1ole plaving. fanesizing, speculatng., dramatizing, theoriz-
mg. and storvieliing. )

The p::u‘li(‘( sectionof this bocklet outlines <Lassioonm !;\"li“
for deve ww these five commumiaation funcions. At cach kevel (7
Bn 9-12), two ..mlpl(' actviies are given for developing « J(h
functon. Teachars must develop many more such activities suited 1o
thenr own e iwhing styles and the general }nmnph ~outhned in this
\((”()” 4 -

While the five funcions are presented as d;\qi:u-. separate
categories, this is probably over-simplifying things. In real hic, an
UUerance or a conversation mav serve a number of funcions
stmultancously. This fact is wken into account by listing some
acuvitdes as secondary as well as promary communication act
classifications.

Further, 1t is not tohe imagined thar adolescents ag any age are
without one of the five funcuons. For example. no_person is totalh
unable to control others. Neither is it to be imagined that any person
has totally mastered all there is to know about alt five acts. Rather,
both voung children and mature adults perform communication acts
mall funcuonal sitntions with varying degrees of effectivencess. The
mstructional task is to determine what communication acts students
can use cffectively and to allow students oppor tunities for practicing
these acts while learning others.,

In other words. educators mav help adolescents incarease “h it they
know abour communication. a process which is likely 1o improve
commumication effectivencss. :

Communication Competence -

Iin{uistk use the term “linguistic competence”™ o sefer 1o a
person’s Amm l(dQ(' of lanuuuqz' For example. you know that “He's
dcree p “is a grammenical and meaningful sentence, but “Cree p the
hoy!™ 1s netther.grammatical nor meaningfll. The wenn “commumi-
cation competence” takes i most mporant second step: icrelers o a
person’s. knowledge of how 1o use fanguage appropriately in all
kinds of communication situations, Here, judgments are riade aboyu
the appropriateness of an atterance, such as “He's a aeep!™ in

various conumunicuion sitctions: for example, such fanguage must
be reserved for the ears of our faithful friends, not just for anyone
e 1pp(nmq to be standing near.us. When people work 1o d(\(lnp
communication competence, they are concerned with puumg
langiiage towork” for them 't ) ‘the following wavs: (l)(nl.ugmg then
r('/)wrlmr(' of (mnmummlmn acts: (2) .s('lf_(lmg ariteria fmAx\xmkm,g

12
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- Repertoire ()f(()mmun' ' o T he effective communicators
.1(10!05( ents must be | must be able to perform a”
“range of comnum by the conversation, the
people, the settin: ¥ {. The appendix of this
booklet gives exan conununication acts under each

6 COMMUNICATION COMPETENCIES

. i

choices from the repertoire; (3) nnpl(’m(’nlmq the comniunication

/
“acts chosen; and (4) evaluating the effectiveness of commustication

of the five communicauon wancaons (Wells, 1973). The repertoire,
then, concerns all possible ways to conurol, feel, inforn, imagine, and
ritualize. Because adolescents have a complex langnage code, they are
able to dcvelop rather intricate messages based on a combination of
communication acts. Qur repertoire goal is o expand the re pcrl()nv
of communication acts which adolescents can employ in com-
munication sitations. - .

Selection criteria. Communication effectiveness is basedt on the ap-
propriateness of what people say. The compe tent communicator care-

fully weighs the factors of the conomunication situation: (1) paru( i-

pants—the people involved in communication; (2) setting—the time
and place of the conmunication event; (3) topie—the subject matter
of communication; and (4) task—the g().ll or purpose of communi*
cation. Teenagers select from their extensive reper rtoire of communi-
cation acts those which| they perceive 10 be the most .nppmprnlc
qn en the factors of the communication smmu(m Our selection.goal
is o pxowdc an oppurumlly for adolescents to identify and sharpen
the criteria they use in (h()osmg communication acts.
Im,bl('m(’ntmg choices. ()n(c/pcoplc have made communication
choices-for a p.lrll(uldr situation, they must possess skitls o carry
their choices into action, I they have decided that a carefully phrased
sugqcsuon couplcd with several justifications, is appropriate for a,
sister who is in a real jam, they must be prepared to execute that
communication plan. Through implementation, teenagers actually’

Ary their own plan of communicating, and they also examine the ways

others communicate. Our implementation goal is o offer students a

ariety of situations helpful ingiving them practice in implementing

- their choict or choices of communication acts in.situations.

Evaluating communication. "Teenagers, just like adults, must
evaluate their conununication in ternis of its appropriateness to the

_conmnunic ation context and its satisfaction to themselves and others

(interpersonal effectiveness). As people grow in.competence, they
inake more informed judgments about their message-cffectiveness.

“These judgments use feedback from others, as well as information

from personal experiences. The evaluation process is critical to
.nd()lcscuus as they build a rcpcnolrc of effective u)nnmml(.mon

1‘3
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THEORY 7

acts. By evaluating cach encounter in terms of appropriateness and
satisfaction, they gain valuable information (criteria) for future
conversations wllh others. The evaluation goati, then, is to provide
opportunities for students to sharpen their critical awareness of self

and others in moments of communicative interaction (“Did my plan

work?” “What would probably happen?” "How did the other
person probably feel?"). -
While communication competence has fon principal features—

repertoire, selection, implement.:iion, and ation—this doesnot
~mean that it has four steps in an ordered - uence. All aspeats of

compelence are operative in every 1 of communication.
Rather, cach of these four aspects provides a different focus for
viewing the development of the adolescent's communicative compe-
tence—that is, cach focuses attention, pedagogically, on different
kinds of instructional intervention.

‘Communication Practice: A New Line

Secondary school teachers typically organize speech conmmuni-
cation instryction in two ways. Some teachers favor arranging course
objectives and instructional strategies around units of speech ic-
tivity, such as public speaking, oral interpretation of literature,
discussion, debate, theatre, “parliamentary procedure, radio and
television speaking, and the like. This arrangement presumes that
skills of everyday communication are learned best in the context of
rather” discrete activities which emphasize public performance,
correctness of skills associated with each activity, and the trans-
mission of messages. More recently, secondary ‘teachers arrange
“instruction around units of intrapersonal communication (com-

mnunication with self), interpersonal communication (lncludmg’

dyadic, small group, and one-to-many communication), and mass
communication  (communication_with _Inany, llSlld“) through a
media interface). The irrangement views communication as bound
to situations which are diffeventiated by the number of communi-
cators present. The 'view assumes that a student will acquire basic
communication skills by examining the varicty of basic contexts in
which interaction takes place.

In this booklet a third approach to organizing communication
instruction is offered. This approach assumes that the function of
communication is of paramount importance. Communication func-
‘tions and communication acts cut across public activides, such as
discussion or parliamentary procédure, and the participant network,

~such as small group or mass communication. The focus of instruc-

tion is taken to the core skills—communication functions and acts—
and away from the more periphéral-activities and networks. While
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8 COMLIUNICATION COMPETENCIES

our approach to functional conmunication instruction involves
activities—some may resemble those used by teachers in secondary
schools—these exercises are based on particulir commmunication
functions and acts necessary to the development of communicative
competence,in the adolescent. The activities have real purpose and
direction: they are not simply activities that challenge the intellect of
the wenager.

The remainder of this booklet focuses on exercises for the
classroom. Activities are presented for cach grade level, organized
under the headings of the five communication functions. Within

uch of the ises, teachers can focus on any or all of the aspects of
compo! ~emestions/follow-up’ section contains questions
and sl her on how to examine, with the students, their
comi. qupetence. As you will note, cach idea for this

N . .. .
section 1s (. aith one or more of the aspects of competence:

repertoire (R, selection (S), implementation (1), and evaluation (E).
The exercises suggest ways for motivating students to think about

their comnumication. As adolescents’ competencies expand, their

~ability to interact moves outward, from a functional competency in

the family unit to a broader competency which ultimately relates to
the entire community. Whether students are seventh graders or
seniors in high school, they perform all five communication— -
functions. The difference in age is not in the prcs_cn('gj/()l.ﬂb"s/ﬁlcc of
these functional abilities, but in_the levels of sophisticition with

- which they employ communiiication acts. In terms of the four levels of
competence, more experienced students (1) give moie examples, give
“more dvays of handling the comnunication in the activity (rep-

ertoire): (2) use a greater number of eriteria and more appropriate,
criteria in selecting commumication acts (selecting): (3) employ
communication acts effectively in more viried contexts (implement-
ing); and (4) make sounder judgments about the cffectiveness of their
communication acts (evaluation). : '

While the exercises representithe heart of this booklet, it 1s
important for teachers to remember that comgnunication instruction

— . W . ..
is often most successful when teachers letahe focus of instrucuon,

change from preseription to description. For instance, in studying
grecting behaviors, teachers could facilitate discussion.of the various

~greetings children wied, rathér than ‘teaching the "proper way (o

greet.” Teachers cammot prescribe for students the best ways to get.
permission to use the family car, but they can let them deeide for
themselves, after trying some ways, and listening and watching
others try. The “questions/follow-up™ present the hub of our
instructional model. Adolescents will learn well by being able to
analyze their own communication behavior. They will learn farmore

15 -
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e L ~ X M “ M . / .
(than if they are wold “how teachers do 1" or “how it should be done.”
- After all, the rules of communmication effectiveness will vary from

person (o person and from sitnation o sitwation. The teacher
observes and helps students to be observant of each other. The teacher
is not a primary information source, but a commentator and a
discussion expert, ,

Ideas for additional activities should really come directly from the
lives of those we teach. If a number of students are facing a particular
pmblcm they consider eritical, then the teacher-should be able o

destgn’a cormmuniéation activity to help advance their communica-

tve competence in that pdlll(llldl arca

Tty 1 Goals

dated program of communicai i instruction, The five
conmuniction functions enable us to meer students early in their

curriculum and to prov ide an oppor tunity for the gradual unfolding

of complex communication skills into the high school years. The
first-grade child who practices ritualizing by making believe he or
she is calling grandma to wish her a happy bir lh(l 1y, may, in senior
high school, be exposed to the communication acts of the courtroom.
The third grader who role plays a police officer u.lhng a girl not to
ride her bi(“,’('lc on the sidewalk may, after nine years of practice in
imagining, write and pmdm ¢ A [)]d) as a senior yvear, independent
slll(l\ project.

A framework which teachers may use in designing appropriate
instructional. experiences. While further research and curriculum
development are underway, the theory and exere s provided i this
booklet should enable individual teachers 1o de. clop. appropriate
learning activities, The components of this f:amework are: (1) thee
social compete wies of adolescents, (2) the five communicaticn

functions, as well as the four aspects of communr. o1 competenc:,
and (3) Well'- tuxor my of “speech acts,” whic calt communi-
cation acts. This framework helps teachers toy <0 cawide range
of acuvities that they can employ 1o develop - umunication

competencies of adolescents,

An (’x))('ri('zzll‘(zl, participatory instructionel env: onent. The per-
spective tiaken in this booklet s‘uqqcs‘lé that-ado:escents should be
exposed. to a variety of communication oppoxlumucs—()pp()rlum-
ties for interacting with a wide range of plumlplmls on topies of
mterest to them, using various l\lnds of commurication acts (reper-
/om(')

Xn addition, students should be given th(- opportanity to talk
(Il)mu their talk, They should be enc (mmgvd to l(lt nofy. analy I(‘,:ln(l

oS

A
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10 COMMUNICATIGN COMPETENGIES -

modify eriteria for selecting mmmum(anon acts. They should have
the opportunity © discuss their.verbal and nonverbal choices /m
mzplwn(’nlmq strategies. They should be gn(‘n the opportunity; to
participate in evaluating their own communication behaviors and
the communication behaviors of others.
A participatory classroom environment is visualized in which
students are given the opportunity to experiment with communi-
dllOll acts which are nnpormnl to them. Teachers, openung out of
this perspective, must be sensitive to the communication needs of
thmr students and must be capable of struclunng learning environ-

~ ments whlch promolc rather than constrain student involvement.
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Grades Seven and Eight* "
Word Power

Primary function: Controlling
Objective: Identifying specific instances of the power of words/ -

, languagc. and analynng lhc functions of words in a partcular

situa (lOl]

My

Procedures: Without telling the class what you'are doing, glvc a
serics of quncl\ commands, such as, “Sally, open the door so we can
have some air.” ““John, would you come here?”’ “Class! open your
books to page 20.” Explore how and why students respond to the
verbal commands given. List the reactions on the board. Extend the
discussion, and ask for other examples of how words control actions
and manipulate fc(‘hngs mreal llfc Make a list of situations in which
“this rmianipulation is especially’ direct: for example, requesting that
food be passed, selling an object, or making a purchase. Divide the
class into small groups and have each group choose one situation
from the list. Ask each group to create a nonsense language (make-
believe words)—no more than 25 words—designed to permit the

speaking necessary: for the task. Limit the time to twenty minutes or

so. Have cach group demonstrate. how its language works, using
peers who weére not in their group. Discuss together the reasons {or
including the words that appear on the list of each group.

*These activitics were authored by Donald Ecroyd and 'I’herclsz'l'Na'ncc both
at Temple University; with Catherine I:croyd, Stephcn Owen, and William
Ketterman.

Repertoire (R), Sclection (S). Imp]cmem'ation (l)', Eva]uatidn (E).
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12 COMMUNICATION COMPETENCIES

VAN

Questions: follow-up: . K

I. What kinds of words did you make up for carrying out the

task? ¢ :R0(Possible answersanight be: nouns, verbs, connection-

- words and so o) ‘ ‘ :

2. What rules did you use to make up words that could be said? (R) -

3. What userof tone and gesture did you make to put your idea

across® (R) T

- v+ L How might your tone or gesture vary with a much younger
person A much older person? Another student? A teacher? A
police officer? (S) Demonstrate. (1) o L

5. What kinds of Words carry the power of conimand? (E) How do
tone and gesture reinforce that power? (E) '

" Making a Pitch ¢
Primary function: Conuolling N\

Objective: Choosing, developing, and tesliug psychological appeals
in perstading someone to volunteer. v, o .

Procedures: Have the students select a cause which isoperative in the ‘
school or community, and give. them one week Yo find out about the
actual needs of that particular cause. Tor exam}»lc, the Red Crbss
needs blood donors; a senjor citizens group needs telephone vol-
unteers; a scout uop needs used camping equipment; a day-care:
*center needs odds and ends for craft supplies; and an elementary
school needs older students to tutor reading. Ask the studerts to make -.:
“a persuasive speeckiin which they attempt 10 get assistance from the -
members of the class. Trv to let the students talk until they.actually’ ",
persuade someone to do what they want, but if ten or more minutes:
go by, the teacher may have to call time. After each talk, interview the .
volunteer and identify what appeal the person responded to. Make a
list of these successful appeals. If no one volunteers, discuss why they
did nor » h

Questions! follow-up: o o )
N 1. What appeals were successful? Unsuccessful? (R) .
- .. 2. What special factors might also account for. success or farture?
(For example, I said it was all right because John Is my
friend.” “I said it was fine because 1 always wanted to do that
anyway.” I did not respond, because we don’t have any used
camping equipment. If I had any, I would have said yes.”) (E)
* 8. I cases of failure, can you think of other approaches? (S)

4. Within two or threc weeks, follow up the assignment. Did the
\'OIUII\l;}C{S go through with it? (I) (Incidentally, you may wish

to havie each volunteer report his or her expenence.)
What éons of psychological appeals seems to work best? (E) Not

as wellp (E) B '

_ T 1]
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PRACTICE ‘13

You're just Like Al! the Rest
Primary juncn()n Fee hing

Objective; L)\prcssmq our feelings whcn others stereotype us; lmd
discussing: th(- shon(ommqs c)f doing this.

o Materials: In(lcx cards wxlh mll -pl nycd descriptons mvolving four
to five ch.lmncn ,

"z Procedures:” Define st(‘r(mypinq and initiate a class discussion on
various ways of stereotyping others, for example, according to dress,
mannerisms, - height, weight, sex, ‘race, age, accent or dialect.
Distribute the cards, whlch mclude descriptions ol wettine T of
-characters, as well as some siiggesti .. Mt L a0 ahied for,
to four o1 five students. For example: a docor’s office with a
Japanese-American receptionist.’ A hippy patient and a police officer
-enter; there is a phone call from a southern woman with a
pronounced southern accent (or if in thc South, let the caller -he
sormeone from Brooklyn).

‘Questions/ follow-up: ' .

1. What roie did X" play? What did "X’ say or do 10 com- |
~municate the role? (R) Do people really react that way? (E) How: ™~
would you feel if somebody reacted that-way 1o you? (E)

2. In what other ways might you act in these roles? (S)

3. Try it again with new participants in each role. (I) Did the

. players stercotype their characters as much this time? (E)

%, Has anyone ever stercotyped you as a "'kid"? How did you
feel? (E) o : S

'Casling' Your Churacter

© Primary funcaon: Feeling
Objective: Reporung our self- perceptions to others, verbally and
nonverbally: comparing our feelings about self with the perceptions
-of oth('xs

" Materials: A larer mumber of px(uuu from magazines, showing
_various well-know 1 people, or types, such as Elton John, Fat Albert,
“Super-Fly, Olivia vewton- John, athletes, and models. One “Identity
Search™ handout tor each student. (A s.unplc of the handout follows
this exercise.)

Procedures; Display the pictures. Ask- the students to choose a
pi(\urc that represents some aspect of the way they would answer the
question, ““How do you see yourself?”" Let thé class enjoy interacting
mfommlly during the process of selcmon stlnbulc the handout.

Repcr(oire (R), Selc_clidn (S), Implemen(a(i(_)_n_‘(l). E\j;lh_lil(iOﬂ (E).

ERIC
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14 ~OMMUNICATION COMPETENCIES

Instruct the siudents to fold a sheet of paper in half, and write their
names at the top left hand side. Assign partners, and have them write
sheir names at the top right hand side of the sheet. Have the students
answer the questions; first for self, then for their partners. Dicuss the
sheets in the assigned pairs. See the similarities of judgment. Discuss
the differerices. Reach a compromise of some sort 1 rever there isa
difference. Bring the class together and die <hy there
agreement oy disapreen [ ist the reasons o, 1 o

Questions jollow-i."
1. How many ways did some aspect of verbal or nonverbal
© communication contribute to the personality judgments that
were made? (R) .
9 When ther - was disagreement, | ow was it resobved? (S)
3. How can siereotypes such as these be useful? How can they be
“dangerous? {¥) What can we doabout them in our own daily

w —— hives? (D

Identity Search

CAre vou
1. more like a teacker or more like a student?
9. more yes or no?
4. more religious or irreligious?
1. more political or apolitical?
5. more like the country or the city?
6. mort like the present or the past?
7. more like a leader or a follower?
8. more physical or mental?
9. more an arguer or an “agree-er’'?
10. more establishment or antiestablishment?
11. more like a paddle afaping-pong ballz
212 more like a typewriter or a quill pen?
13. more like a wortoise or a hive?
14. more like velvet or suede?
15, more like meat@id potatoes or dessert?

Coat of Arms

Primary function: Informing

Objective: Sharing information, using both verbal and nonverbal
means, to allow others to know better our interests and goals.
Materials: None, unless the teacher wishes to use visual aids in an
introductory preséntation on heraldry.

Procedures: Give a short presentation on he -aldry and 1ts history.
Have students design their own individual coat of arms. It should be

21



" PRACTICE 15

'
i

stressed that this is not to be a family coat - { arms that may already be

knowr ‘o the studestt, but one which I she devises for nersonal

n . oatof arms should ha "wastthreesy  soly oe
cL tedent’s past, present, a . More syinbols .. v
beus 0, we. Students draw el coat of arms with the

thought thicivy i be explained in an oral presentation to the class.
(Examples: past—pitchfork, indicating a fanily history of farming;
present—tennis racket, or a horse, indicating current interest;
future—violin, indicating a desire to become a concert violinist upon
graduation from school.) Ask students 10 make oral prescnmtxons
with their coat of arms as visual aids, thus introducing themselves in
an informative way. Each symbol should be discussed, not merely
identified. For example, “Why did you choose these items over all
others as important to you?" *"How did you become interested in
these things?”’ “Why have you pictured your future in this wav?” *'Is
any part of your past lmporlam 10 your fmure>" . N

AN\

Questions/ follow-up: s N
1. What special pwsenldllon lt*(‘hmques can. be identified fromi
‘the speeches that were glvcn ssuch as introductions, justifica-
tons, summaries, and uses of a visual aid? (R) : !
List as many effective uses of visual aids as you van, from the

speeches that were given. (E,S) Why did you like these? (E)
3. ‘How could improvement be made in the \v.iys lnfornnuon was
presented? (E)

o

Oh, You Meant. ..
Przmary function: Informing

Objective: Giving physical dcscnpuons accurately, mmlynng prob
lems associated with inadequate instructions.

Materials: One set of five dominos for cach student.

Procedures: Explain the domino task 1= *he group as a whole. Select

a speaker and have that person descrit: .ic arrangement of dominos

the teacher has made on his or her desk. Without asking any

- questions 'or making any comments whatever, {our listeners, or

fewer, are to arrange their dominos in the way they understand the
description given by the speaker of their group. The speaker and -
listeners are seated’in such a way that the listeners cannot sce the .

_speaker’s dominos. Divide the class into groups of five or fewer

children, and let each group choose its own speaker. Arrange the

dominos for the speaker (refer to the diagram for a suggested pattern),

Repertoire (R), Seleciion (S), Implementation (1), Evaluation (E)
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16 COMMUNICATION COMPETENCIES

*and the game begins, Ask the speaket to study the domino arrange-

ment. With his or her back to the group, the speaker is to instruct the
members of the group on how to arrange their dominos. Beginning
wiih the top domino, the speaker shoukd describe cach-in succession,
taking particular note of the placement relationship ol each to the
preceding one. No questions are altowed. Different arrangements for
cach group will prevent eavesdropping. Below is a sample domino
arrangement. When the speaker {inishes instructions to the group,
compare the listeners’ ;u‘mngém('n_ls with one anothir, and with the
speaker’s original pattern. Discuss similarities and differences. -

Questions: follow-pp:
I. What problems can be identified in the speaker's instructions?

(The teacher may wish to classify student responses, such as
~choice of words, kick of feedback, audibility, and so forth.)
(R.S;) How might these problems be alleviated? (LLE,)

How can we ise the results of our discussion to builda modlet of
the communication process? For example, identifving speaker,
listener, messige, or sources of communication problm‘ls. and
so on. (1) '

o

3, Ty the exercise again, then discuss. (ILE,) Were problems

previously encountered alleviated? (S.F) What new problems
arose? (R.S)

) . S
Playing It Cool
Primary function: Ritalizing
Objeqtive: Performing and understanding comectly the ritwat of the
friend?y insult,a conmmon ritual between friends of junior high or
middle school age. '

: N ) N B oL . . * .
Procedures: Condhict a class discussion of what makes an insult and
what the purpose of the insult is. Guide the discussion to a
consideration of the friendly insult, or the terms and phrases onc
would use which normally weukt be considered offensive but which,
because addressed to a friend, become a form of complimenting and

-
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pxb ‘of acceptance, (Nu.l\n.xmc.s d!LOfl(_ll anexample) Taboowor ds—. S—
and phrases should.also be discussed in order to detérmine whag the
limits of the friendly ‘insult are and how the friendly msulL\(‘m
change into the angry insult. The students choose partners, and
together they write a dialog of friendly insults, concluding with an
ending proving that they are’ fn(n(ls Ih( v thenuperform for lh('( lass.

Questions/ follow-up:

"L How many different ways of friendly msullmq did we ob-
serve? (R) How would circumstances alter each ol these
cases? (S) (For example, the same remark’ froma friend and from
an enemy is not the same.)-

2. Do you have a friend that you feel you could not engage in the .
game? (S,E) Why not? (L)
3. Develop a friendly insult that you have not used before, and use
it."Report to the class on how it was received. (I)
4. What are the dangers of the friendly.insult? (E) How do you
know how far you can go and when you have gone oo far? (1)

Geuing Your First Job

Primary function; Ritualizing

()b](cnve Recognizing and usp()nqu to lh(' ritual aspects of the
Jjob interview sllualmn : .

Procedures: -Discuss the followmq Have you ever been mtcxvuw((l o
for a j()l)> What is the purpose. of such an interview? What type of
impression would you try to give? Make a-list of possibl& interview
bclhnuns st(ms which of these are rituals. For example, shaking
hands, “Won't, )ou be seated?” raking turns- speaking, asking and
tlns“ ering quvml()nn.nhm than conversing, “"Thank you lorcoming -
in."! Divide the class into pairs; one member is the interviewer, one
lhc interviewee. Allow ten or fifteen minutes for thé pairs to prepare
qQuestions and answers. Bring the group together and mlcphy oneor
two of the interviews. Discuss cach on the basis of openings, closings,
manner in which questions were aske d or answered, and .lm()unl of
information obtained. ’

3
v

Questions’ follow-up: - : :
I. How (lullhomunu\\sb( qxn ‘ln(l(n(l \'\’hllmualsdul wesee?
(R) .
Would other sn.n(qu' h we l)u-n b(nu or were thesc muals
hclpful' (S.E) .
3. I{()w do you know whena greeting, or ()lhu phi: 1sCOr ac tion; is
a'riual .lnd when it 151) v (S I) o A o

.r -

RC‘p(‘réloil'(‘ (R), Selection (S),. lmplc‘mcn_mtion (N, E ':llumi(),n' (E)
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18 COMMUNICATION COMPETENCIES

Tall Tales
Primary function: Imagining
Objective: Creating original tall tales and presenting them orally.

Materials: Mark Twain's essay, “"How to Tell a Story,”" and some tall
tales, such as Twain's “The Blue Jay™ or “'The Celebrated Jumping
Frog of Calaveras County.” The two stories have been recorded
commercially. )

Procedures: Discuss Mark Twain's essay, “How to TellaStory, and
one of his tall tales. Students make additions of theirown to’T'wain's
suggestions on telling a story. Introduee students to the Jonathanism °
and the Shaggy Dog Story—two distinctively American types of wll
tales or put-ons. The Jonathanism is a mneteenth-cenniry New
England form in which an outlandish lie is passed off as tnath. For
cxzunpk-,/all the cattle in West Virginia have one pair of legs shorter
than the other, so they can walk on the hills withou falling off. The
Shaggy Dog Story is a form in which the tale goes on and on, 1o end
witlva sudden and tivial conclusion. Ask students 10 outline théir
own tall tale. Pair-up the class to practice the tall tales for an oral
presentation, keeping in mind the points covered in the class
discussion and in Twain’s essay. During this practice, students
should coach one another. :

Questions follow-up: | ' oo

1. HoWw many ways can,we identify from the IX‘rf()rlmm(‘cs in
which words and phrases were used in the performances to create
the “tall tile” feeling? Ways in which the voice was used? Ways
in which a facial expression or a gesture was used? (R)

2. Which tall tales were especially effective? Why? (E)

Nonverbal Builders Co
Primary function: Imagining

Objective: Nonverbally creating an imaginary scene; analyzing the |
ways in which words and actions can be used 1o represent reality.

Procedures: Advise students that they are'going to build and furnpish

. . 15y . . .
- a room. Each student will add some feature to the room or its

furnishings, both verballyand physically. For example, the first
student could say, “Iam building a room, and the firstthing I'll put
in it is a rocking chair.” The student then begins to rock, butmustdo
it-in complete silence. The next student mightsay, “Iam building a
room, and I am putting in a window.”” The student may polish the
window and look out of it, again incomplete silence. Theseactivities
are cumulative—that is, the first student continues-to rock-as the
second student polishes, and so forth, until everyone in the class is

25
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PRACTICE 19

silently busy at something. The acuvity should go quickly"'Aflcr all

students ac out their additon.to the room, stop the experience and

discuss it. ““What was real?” *'How do words relate to rmhl)?" “How.

do actions relate o reality?’” “Can cither words or actions tell all

about realiey?” *Can both?” *'Can words and actions he used to create
a reality that is not real?”

Questions: follow-up:

1. What actions best repre sented what stu l( nts said? How could
these actions be classified? Were they iflitations, suggestipns,
svinbols, or stereotypes? (R,E) ,

2. How else could® we have put across our “imagining”? Yor

N example, what about using music, dance, or painting? Coms -~

pare these kinds of communication with what yvou did, (E)

Grades Nine through Twelve e

"Nuts to You!

Primary function: Conuolling
Secondary function: Feeling

Objectives: Andl)nnq and pe rf()rnnng w(usmg behaviors, so that
students might increase their repertoire: of rcfusmq l)elmvml in
dlffercnl contexts, g 2

Proé edures: Define what wfusmq behavior is. Ex mnpl(s may in-
clude rejecting the suggestion of another while maintaining the

the limits of the class definition, which may be revised, the class will

. brainstorm a list of ways to refuse in different situations, such as,

declining an invitation, re fuslng to loan a book, rejecting an'offer,
refusing to contribute, or turning down a sales pitch. Discuss how lhc
students feel when they refuse and thedifficulty of doing so. Consider
some specific situations and discuss possible alterpatives in cach.
Role play some of the situations with class feedback.

Questions/ follow-up:

1. Why do we refuse in the ways suggested by our Hst 1 nhu tlmn
simply saying no? (L,S) : .

*These activities were authored by Kenneth Brown and Michael Mc- |

Cambridge, bath at the University of Massachusetts.

Repertoire (R), Selection (S), Implementation (l),.E\'zlluation‘(E)

v
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20 COMMUNICATION COMPETENCIES

10

Keep a journal, listing all the times you say no for the next two

or three weeks, explaining exactly how and why you did it as;

vou did. (LLE)

3. After the journal is completed, the class can repeat the initial
discussion to find gut how the definitions and lists have

changed. ~

And the Verdict Is. ..

Primary function: Controlling

‘Secondary functions: Imagining, ritualizing

Objectives: 1dentifying the controlling and ritual behaviors asso-
ciated with the legal process in the courtroom; creating conrtroom
interactions based on their rescarch.

"Procedures: You may wish to have vour class visit a tocal court to

observe the proceedings and 1o talk to a judge and lawver, or have a
judge or lawyer come to the class to discuss the court process. Select
several students, who are supervised by the teacher, to scripta crime,
the characters, evidence, and the roles for the wimesses. Select the
actors and give them the necessary information for the wial. The
suggested cast of characters is as follows: judge, defendant, defense
attorney, prosecuting attorney, witnesses (foreach side), and the jury.
It is not necessary to hdve twelve members in the jury but at least six
are suggested. If your class is large, you may wish to develop other

“roles, such as bailiff and court dlerk. Allow sufficient time for the

lawyers to plan their strategy and prepare their cases. D('sign;uc

~ remainding class members to be process observers, who note various

controlling and ritual behaviors dunng the trial. A tape or video
lccolqu might be hclpful for processing the pl()(u'dmgs Have the
]urv decide the verdict in front of the entire class, so the jy
interaction can also be observed.

(_ut'mons Sollow-up:

1. When the experience is finished, the entire class evaluates the
activity, in terms of the controlling be havior de scribed by the
process observers. (E)

2. Name the specific controlling strategices used. Do 16- same for
ritual behaviors. (R)

3. How were they used? Did they work? Why or'why notz (S,R.I)

1. How can they be improved? (E)

5. What other options could you usez (1)

What Does Your Body Say When You (jpcn Your Mouth?
I’riﬁiar)‘ function: Feeling a
27
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Objective: Explonng, articulating, ;nd evaluating verbal and non-
verbal modes of expressing feelings.

Materials: One “Expression of Feelings™ handout for each student.

Procedures: Distribute the handout. This provides the students with

six sttuatons o-analvze and a frimework to discuss their reactions. .
Instruct the students to read through each sitnation individoally and
fill in theappropriate lines with their responses. (This niy l.iL'-up to
30 minutes.) When everyone has completed the task. divide the class
into triads. Have the students in each tiad compare their answers -
with each other. then discss the three questions in part 2. Bring the
class together for wore sk wing and reactions o the exercise.

Quc stion’s. follow-up:
. In what sitsations vould a verbal (\pu-ssmn of feelings be
more likely thinra - onverbal expression? In what situations
would & nonverbal  pression be more likely? In what sinoa-
tons would vou nes hoth? (R.S.F)
2. Role play some of th situations on the h;mdmils.;unl(mnp;m-
what occurs with the wiitten responses. (1.E)

Expression of Feelings

Wiite out the answers 1o the following sitations. Compane som
answers with those of the other members of your'io,

1. When vou leel bored with what is going on ina discussion, how do -
vou uaally express vour feelings?
Using words:
Without words:

2. When vou teel very anmmoyed with another petson with whoin vou
wiant to builda beteer relationship. how do vou nsuslhy express vomn
feelings? i
Using words:
Without words:

When another person savs o1 does something o sou thin deeply
Bunts vour feelings. how da vou nsmally express sorg f((lnl;_zv

Using words:
Withoutwords:

LA acquanntance asks sou 1o do soinething, that sou e atraid sou
cannot do welll You also want tothide the Lice that vou teel
imadequate. How do vou express vom feelings?

Using words:
Without words:

.

Repertoire (R). Seleaion (8), Iimplementation (). Exvaluation (F)

28
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\ feel affection and fondness for someone ¢lse but = the same
e you can't be sure the other person feels the same was shout youn
ow do you express vour feelings?
sing words:
Cithout words:

your close friend is leaving town for a long time and you feelalone

and lonely. How would you usually express your feelings?
1sing words:
vithout words: .

JON qUestions:
1 did I learn about the way I usually express my feelings?
qat watys would it be helpful for me to change the ways in which
Iy express my feelings?
1 witys would it be helpful for cach of you to change the ways in
vou usually express your feelings?

ompany, Three Can Be Very Interesting

iunction: Feeling

- functions: Informing, controlling

¢ Using metacommunication skills effectively within an
sonal seting (for example, expressmg feelings, listening
“ly, paraphrasing. and describing feelings).

N &
Is: If the eacher is not familiar with this material, see Pearce
nd Rossiter and Pearce 11975). . :
res: Discuss metacommunication—its defirition, 1ts uses,
Als. For the purpose of this activity, meti ommunication
‘coping with messages at the level of abstracs on higher than
the messages themselves—that s, thinking about or com-
+ing about communication” (Pearce, 1976. 1. 15). Divide the
- 10 triads, and assign the following roles anc dutics: (1) The

| expressing.a communication problem—thi: oerson is asked
. . uss a communication problem he or she is vorking on or .
o o improve, for example; discussing the difficuizv the personis
e communicating feeling$ of independence o parents. The

“may want to know how to initiate the convae «ation. Another

{ may want to control his or her anger when placed in a

<t situation. The problems can be on any level of seriousness:

¢ he communication consultant—this person clarifies, questions,
aggests possible alternatives to the person with the problem. (3)
pProcess observer—this person watches the communication
process unfold and, at the end of ten minutes, describes what has
curred to the other participants. The observer is not interested in
(e content of the conversation but in the expression of the problem,
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the respor e to the problem, and tie nonver’  Fsupporting cizes, Foa
example, the observer may note Cie persor — ith the problem to @
very tight Lrms crossed, mervous fatures)ar - ay wantto share thay

perceptior: and discuss e imphic tons for - effe tjveness oof L‘(-"
communic Cort The obwerver mic notice th o, ssultantzi el
tounderst: 1 artic oar poinge the probi and may suges -
the consult. siaatthe - son para: shrase m Feercise stiouwd
fast 15 to Zo monures L with ae discus-» e D processin

cach taking abou k. - owetme. Ater theex: i 5 mpletes:
studentsm the wrine - o dswitek roles and - e eTCISe AL
Questions i »llow-i A
L. Inthe nads, ¢ wouss: ta) What feelingsal; ¢ problen were
expressed? (R): (b) How were these feeling umnicae 27 (S):
(c) Are there other ways of expressing th perlimgse D)

Discuss these sme question s with the wie e class. (R >0 In
addition. con ier why the expression ¢ clings is eesier in
some sitian- - than in othors, (F)

The Press Conference
Primary function: informing .
Secondary functions: Controlling, imagining

Objectives: Stating and defending a position 1 zarding a particular
issue, such as ~xplaming., ]usnf\mq, answertio g, s1usstioning, and
imvestigating,

Metenials: Micvophones and audio or video e 1ecorder.

Procedures: The gene -l format is that of a prens conference for the
£O' CIROT O ymn stat. - e or she is to be quizzed by arepresentative
del-gation of the press on erucial /l&.\ll'_ s. Divide the class into two
groups. Each group wi’lreceive thesame assignmentdifterent issues
used). The group that is not presenting the conference will help
process the experience. The governor and a staff « * five students—
cach governor and statf e assigned three to five st - issues that th( y
must research. "Fhey must be prepared to state and lefend a dcfnnu'
position on cach qxxuv The governor need not «opy the (nrum
governor's position;however, the governor should -ake into llr(mmt
“theeffect that his or htr position-will have iin that specifie state (for
‘-\nnplf total state-support or fack of it, interest group reactjons,
reelection costs, and so ony. The press (tenstuden s i—membe rs(’nf the
press are also given the issues o research, and ~hould formulate at
least ten o twenty questions about each issue, The reporters should

Repertoire (R), Selection (S). Implementation (I, Fvaluatien (F.)
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newspaper o fee, andl a discussion with a profess: arabo
his or her pe ception of the job.

Procedures: i'he class is divided into groups of i indent:

Fach group is givenn an information source v s lic s
assignment and must talk with and secure the manon
from the source. Aflter the information is colle e 2o up watl

select the most interesting picees of informar s, Luac o gn an
information presentation. The presentationmay - i o form—
television program. radio program, film, pictures, - e of &
magazine. newspaper article, theater presentatior, ¢ 5 - nation
Questions follow-up:

L What different methods were used togetinform .+ oomvow

sotrce (for example, dircet questions, solic:ine Tes, on-
the-job observation, and so on)? (R) Whic o Hed the
most informatien? (S,F)

How did vou select which informate . yor oo pre-
sent? (S.E)

If vou were o <o the assignment again. .. - ‘o g

differently? (D) Why would vou do 1t dill - 1ly?

There Is More Than One Way
Primary function: Imagiining

Objectives: Creating and performing an end s v, using
muluple media for performance.

Materials: An unfinished «tory.

Procedures: Divide the class into groups of i © o students.
Give cach group the sames:ory with theending - oo ssigneach
group to finish the storvand wiite the story insc: pertees Haveeach
group present their scnpts using various {o-u- -0 0 as lilin,
relevision, radio, expression-pantomime. darc o 0 collage,

audio tape, and. photo essave Present the projec - e ass,

Questions follow-up:

L. Compare and contrast the ways cach group .1 - d the story,
Why did vou choose this particular endinz: - & F)

2. Why did vou choose this method of preser: . nr (R.SE)

3. What difficulties did yon face in going frore v ranive form to
the method of presentation vou chose? (hF did vou solve

them? (1)
1. How could the presentations be improved:

Repertoire (R); Selection (S), Implementadon (I, Faa .oon o
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You Arc Th-.

Primar fu- o0 Imeooeng
Objecti: es: ting -ty arounding and o o rncilar
historic occr ¢ s ar . vl ag possible motiv. o~ ind the

characters In o oo COCITEen

Materszls: x sacdated 1o the ever . Theanre
props wnd coeocemes,

Procedures: ¥ - a growp o Gve 1O ter st e e ASEOTIC
occurrence 2o . crite a s ovipt theatreflectsa sezne nta frooment.

Cast and reb - e the -mpi Doring this sco
process.. the olents sooeid worite character

4 | 2o trment

when uT potiva-

tiona] ration., = for th- carasters in the ploy Piszm -0 Hitler
campain o v \vix.' L or signing of the - srition of
Indepenidenc: .« Nizoz e House staff meet; 2z - lavflower
voyage: a blue. am. - .».L- ama hearing that oh~ -+ uedy had
been killed: . =il dumme che Vietnam W ciser az woaether
their cilest s+ aoedd be drated into the Army ore - nadaia

discussion am. g the merzhers of the Ford farmilv ¢ ot he was
made president. Pre ut e play to the class,

Questicns jolloz 1w

Why did vou - lect 17 particular eventz o0 0 e you
suzpposed *o leam by srudying this events
How did - »u ;rredict the motivations of <! “acie - What
made you : el e clharacters were feelinz (b How wdyou
write thess metiviztions into the scrine . Jid esu enact
them? (R.5.0)

3. Which motivazion: came through me cles RIS

I Gotia Go
Primary function: Ritalizing

()b]r'f,zw' To make students aware of the riti... mvol od m
terminating conversations. To help the students bewomes avoare of
their own I=ave-taking behavior. To have the stadenss ¢ onsiasr and
practice alternative leave-taking hehaviors.

Mat- nials: For backgronnd mmerml sev Peasc 19791 and Knapp
(1977 :

Pro-dures: Initiar - a discizssion about leavs b g The cliss may
war o write a liv f wavs they say goodbye 11 vanone- sILzttons.
Assizm a journal o be kept on each studers: - leave-tafiang expe-
rences. Some cor oxts might be with par o e her i ends,
bosses, and strang: When the jourmal is coreted. e me or two
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week: . make new  ivs lisi of - behavior ind th= contexts. The
class shoula evzivie e Eifier-nt behavio < for appropriateness
and effectiveseen. Roae lav arie of the f-haviors in various
contexts. Ho v tndients act he situation se-viz! different voays,
wiich feedbac:. - wntthe i s Fo example. vcunun inioa person that
you kave bexn wve- oy che Rall after schesl. You realiy don't
want to talk . at porae . hut voudon’t wan ) be rude either.

Questions. fc u_--up

1. What .- L wWevs ¢ enpressinig leave-tzking? (R) What
wnakes cis 86 WAy appropriate v Mappropriate in a -
2IVen S’ S.E

20 Havetl 0 s v e cleave-takin, : bavier they would
-ke tonp: “Hohem o avioimple i the new behavior
into theirro- cre. Have them keep ar mal on the progress
and report ssultsin chiss oran o o conference. (1)

Hev! It's My Tur

Promery fun-tic o Rinualinng

(2 hjeciives: Pertay. oo an d evaluann, oK behavior in
conversations.

Materials: For bac. amd materszl, se e 19760

Procedures: Initiar scwssion aofinm . curn-cakicor within the
coutext of conver- Nomuaintensnes oo ¢ purpose of this

exwrase, tarn-takins s defined as cuos.ver fe. cnore erbal, which
the participants use -1 anisiteraction: for tv e pricie sequencing
of messages. The cue s are divided into ©© v+ 2ldine cues, turn-

requestiteg cues, ane i sack-channeling cues g communication
gestures without w 2t _ng to take the floor.. - - examples of wurn-

tking cues, sucd s mrn-yvielding—intoz: o at che end of a
ssatency indicatinz th - person iy finished: © ira-requesting—heads
nod indicating t+ - ueron wants o talk: and sackehanneling—rein-
foreers signifyine e orson knows what vor mean. Have the class
Iistcues that thev o Cthen talk about whi would cunsttute appro-
wriatenrsss. f=bowes stedents 1o role play a conversasion, The class
will ook zen e we and diowss their cffecne ess and appro-
Prrlateress,

Dhuestiore ou oy
Lo B b smeen < keepsio surnal of owe e use in conver-
Sikic e E
2, Isole o ues chat are o flective, e o sement change.

A '

30T e ou o canpe-discuss ranclassori o Lat conversation

oo e rweent, )
04
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Appendix

Communication Acts: Examples of vhe Five Communication Functions
(Based on the Uspeech aets™ of Wells, 1973, pp. 3214

Control Funi ticom
Lo weantin 20 1 want iy bike husch,
2. offer: Tl hiedp vou fix it
3. commanat: " Ger my coat for me,
Losuggestion: Lets plav balls
Mo feanadaion, UYoute “sposeé o put sy the hashernall betore yoa
gﬂ)_“ !
6. perrmit: "You can use mmy radicn”
7. imzemd: “I'm going o the stap-”
8. quemy wanr: “You wamna pLe ards?”
9. aquerry prencossion: “Mayv D diis o o™
10, gie= intention: “Are wou ploving or mote”
Lo promnse: =T always diefend o
120 threws: Tm gonna el yourr Gl
Fh warmimg: " You're gonma tall”
M. proizbition: Den’t towch me, ™
U comudtien: i you help me (Il play ball too).”
16, comtracun s T give you somne grum i vou Tet me Fave a (e on vou
cycle,” ; .
17, command—: érbalization:
now.
IS assent: “Sure, QK.
14, priuse: Nos, T won't.”
20, yeject: T dom’t want 1o go,”
21 eonston: UWER e or CEdomn a o
22 query o eecnon CWiny did yos alo @27
DY justificetion: U Beanse auy dad id me o, er I snos et vo do.
or “We are 0 allovwed no do shat

Theraboutie” or “Sop wlking. ght

Feeling Frnction
U exclianatio © “Wow!"” or “Nuts'"
o

cexpression ot state attizreds UL lec just terrible o Pl reatly
dorat like ot prograns.” .
3o query state attitude: CFos dvovotieelmow: T or Wil e owthink

about our ruh eéacher ™
1otaunt: Yool ve aoreal spes

Sochulleng- U het Tean durow Jantheer thian vor, ™
toapproval:  You had a sie - e

T disapproval U You did a o thivg”
& cajole: "You know how —come on
9 congratulae "Good for vyl
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10.
11.
12.
13.
14
15.
16.
17.
18.
19.
20.
21.
22

23.

commiserction: *'1'm sorry you were hurt.”
endearment: “I'm your best friend.”
tale-telling: "And then he hitme with the truck and ...
blaming: " John broke the glass, not me.”’
query blame: “"Who wrole on the wall?” -
command to apologize: "Say vou're sorTy.”
apology: "I'm sorry 1 hurt vour feelings.”
agree: "'1 hate him 100.” -
disagree: "'l think vou're wrong—he’s nice.”
reject: (same as control)

evasion: (same as control) )
condition: "1'd like her if shé was nice to me.”

. query justification: (same as control)

justification: (same as coutrol)

Informing Function

1.

»

v
tooo\l.cm_u-.h‘oqlo

Ritualizing Function

1.
2.
3.

2 AN

..

. response: "'Bill runs the fastest.”
. affirm: “'You're right.” ’

. deny: "No, you're mistaken.”

. reject: “That's a bad idea.”

_ evasion: (same ‘as control)

. condition: (same-as control) ,
. justification: (same 2s control, but wider in scope—includes all

call; “"Nancy .. .
. availability response: ' Yeah? You called me?”
. request to repeat: "*Say-that again.” ’
. repeat: 1 said, ‘Givéit to me."”" {Other rituals include: introducing

ostension: “That’s [pointing] the car I like.”

_ statement: "'I never talk to strangers.’’

uestion—positive! negative: 1s that your car?”’
q g

. content question: “Who runs fastest in your neighborhood.™

why question: “Why does he always win?”
query name: “"What's that thing called?”

supporting niterial)

greetings: "Hi, 'how va doin’?"

farewells: **See you tomorrow.”

turn-taking: »And what do vou think:” or all nonverbal cues
signalling the back and forth flow in conversation. L

. t

someone, welcoming a pcrson, acknowledging another’s new status,’
and so on.) >

-, Imagining Function

L

-

2.
3

commentary: ** OK, now I'm turning it to the right to 21, and then
pastzero..." . . )
expressive: "Wow, 1 did that right—I'm a master!"”

 heuristic: “When the bell nings. Ialwaysmustgoright awayor I miss

my next class; if 1 wait I'm lae.”
Other imaginary sequences, as in role playing, follow the communi-
cation acts for all other functions.

<
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